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ABSTRACT
Lauren Kontje
A PROGRAM EVALUATION OF THE IMPACT OF THE
EDUCATION EXPO AT ROWAN UNIVERSITY
2007/08
Dr. Burton R. Sisco
Master of Arts in Higher Education Administration
The purpose of this study was to evaluate the Education Expo at Rowan
University from the candidate and employer perspective, and to get an overall
understanding of what the participants felt about the quality of the program. Of related
interest were recommendations the candidates, employers and Coordinator of the
Education Expo suggested for improvement of future programs. Fifty-six employers and
167 candidates completed the survey to evaluate attitudes, impressions, and
recommendations. The findings suggest that employers and candidates believe there is a
need for program development and improvement for the Education Expo at Rowan
University. Improvements with diversity of candidate educational background and
employer geographical representation, shuttle, lunch provisions, multiple days of
interviews as well as a longer, more organized open session were all among the top
recommendations made by the participants.
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CHAPTER ONE
INTRODUCTION
One of the most important decisions an educational administrator is faced with
every year is hiring well qualified, effective teachers. Bolton (1969), states that selecting
one teacher among other candidates is the "culmination of a series of preliminary
decisions which constitute the selection process" (p. 329). The importance of selecting
well qualified, effective teachers has tremendous impact on the achievement of the
children they are hired to educate. According to Sanders & Rivers (1996), students who
are taught by ineffective teachers several years in a row have significantly lower
achievement scores than those students taught consecutively by effective teachers.
Statement of the Problem
Rowan University graduating seniors and alumni are actively seeking teaching
positions for the upcoming school year. Competition has increased as graduating
students from other colleges and universities also apply for teaching positions. Rowan
University candidates have relied on the Education Expo as one of several primary
resources for obtaining a teaching position upon graduation. Concerns have been raised
by neighboring school district officials that Rowan University's Education Expo is not
the same caliber it once was, nor is it up to par with similar events sponsored at other
New Jersey state colleges and universities.
Significance of the Problem
Prior to this study there has been no formal assessment of the impact of the
Education Expo at Rowan University. The planning of the annual Education Expo is
only a topic of discussion at weekly staff meetings held by Rowan's Career and
Academic Planning (CAP) Center, the organization responsible for planning and
implementing the expo. Program assessment and evaluation are crucial in improving a
program's development and continual purpose. Research across New Jersey on the
teacher-recruitment at higher education institutions is lacking. A review of literature
supports that employing proper program development in higher education makes a
significant difference on the students and educational administrators involved. Research
on Rowan University's Education Expo should continue to take place in order to enrich
the areas that show deficiencies and support those areas that are already proficient. The
ongoing program assessment of the Education Expo is a topic needing more attention
from Rowan University's Career and Academic Planning Center.
Purpose of the Study
The purpose of this study was to evaluate the Education Expo at Rowan
University and its impact on candidates and employers. Of particular interest was the
Education Expo offered in the spring of 2006 and insights into improving future
programs. Interpretation of a variety of demographic data and overall satisfaction of the
program are provided in this study.
Assumptions and Limitations
The limitations that may affect the study could entail the study sample,
availability of research on similar programs offered evaluation at other New Jersey state
institutions, and the cooperation from the candidates and the employers. In addition, the
truthfulness of candidates and employers could alter the results of the study. Further
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researcher bias could affect the findings since the principal investigator completed her
internship in the office in which the program was designed and implemented.
Operational Definitions
Candidates: Rowan University graduating seniors and alumni who were
provisionally or fully certified to teach or had a Certificate of Eligibility with Advanced
Standing by August 2006.
CAP Center: A term used in abbreviation of the Career and Academic Planning
Center at Rowan University. The Education Expo was developed and implemented in
1998 by the center. The center is also responsible for the planning of the Education Expo
annually.
Education Expo: An annual event where Rowan University graduating seniors
and alumni seeking a job opportunity in the education field come to interview for
positions with the various school districts represented.
EID: An abbreviation for Education Interview Days, a teacher recruitment
program that The College of New Jersey offers students and potential employers.
Employer: School officials recruiting Rowan University graduating seniors and
alumni who were provisionally or fully certified to teach or had a certificate of Eligibility
with Advanced Standing by August 2006 at Rowan University's Education Expo.
Program Assessment: Making judgments on the worth and value of the program
as compiled data are interpreted.
Program Development: Selecting and/or developing instructional resources that
enhance the learning effort, choosing an assessment component for each segment, using
instructional assessment data in formative and summative ways for both instructional and
program evaluation.
Program Evaluation: A process in which the design and delivery of a program is
examined to determine the overall quality of the event including how well the proposed
outcomes are met.
Research Questions
The following research questions guided the study:
1. What are the attitudes of participating employers regarding the services
provided by the Education Expo at Rowan University?
2. What are the attitudes of participating candidates regarding the services
provided by the Education Expo at Rowan University?
3. Is there a significant difference, in the attitudes of participating employers and
candidates regarding the services provided by the Education Expo at Rowan
University?
4. What are the impressions of participating employers regarding the candidates
attending the Education Expo at Rowan University?
5. What are the impressions of participating candidates regarding the employers
attending the Education Expo at Rowan University?
6. What are the impressions of participating candidates regarding their
performance at the Education Expo at Rowan University?
7. What did employers and candidates report about liking best and least about
the Education Expo at Rowan University?
8. What recommendations did employers and candidates make about how to
improve the Education Expo at Rowan University?
9. What recommendations did the Coordinator of the Education Expo at Rowan
University make about the program?
Organization of Remaining Chapters
Chapter two begins with a review of literature discussing the history of Rowan
University's Education Expo and The College of New Jersey's Education Interview Days
as well as related literature on program evaluation, development and assessment. Chapter
three deals with the methodology of the study and chapter four gives the results of the
study. Chapter five provides a summary of the study, discusses the findings in relation to
the research questions and relevant literature, and recommends improvements to the
Education Expo as well as recommendations for further research.
CHAPTER TWO
LITERATURE REVIEW
Program Planning
The Interactive Model of Program Planning for adults is a 12-component model
that outlines the key components of the planning process. The Interactive Model of
Program Development differs from other program planning processes because the model
has no real beginning or ending, which affords program planners the ability to use the
relevant parts as they see fit in no standard order (Caffarella, 2002). The Interactive
Model of Program Planning originated from three major sources, including, classical and
current descriptions of program planning, principles of adult learning, and practical
experience. What follows is a list of the 12 components of the Interactive Model of
Program Planning for adult learners:
1. Discerning the context for planning
2. Building a solid base of support
3. Identifying program ideas
4. Sorting and prioritizing program ideas
5. Developing program objectives
6. Designing instructional plans
7. Devising transfer-of-learning plans
8. Formulating evaluation plans
9. Making recommendations and communicating results
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10. Selecting formats, schedules, and staff
11. Preparing budgets and marketing plans
12. Coordinating facilities and on-site events. (Caffarella, 2002, p. 34)
Caffarella asserts that program planners should be knowledgeable about the
environmental factors while discerning the context of a program. This should include
being well-informed of the issues while enhancing negotiation skills. It should also entail
the ability to access sources of information about the given situation while practicing
ethical decision making. Building a solid base of support includes ensuring the support
from the key stakeholders of the event while cultivating continuous support by
establishing a structural process that will sustain partnerships with other groups. This can
be obtained by promoting an organizational culture that includes: formal, job-embedded,
and self-directed learning activities where continuous learning is valued (Caffarella).
Identifying program ideas begins with deciding what resources to use when
identifying a variety of ideas for education programs. Program planners need to ensure
that the model that is used for conducting assessments is appropriate for the given
situation. Program planners must be aware that in most situations all identified program
ideas cannot be used and that considering contextual issues and the effects of those issues
are crucial in the program planning process (Caffarella).
Sorting and prioritizing program ideas involves knowledge of how priority ideas
are defined; priority ideas should first be grouped into those that are appropriate for
educational activities and those that require alternative interventions. It is important for
the program planner to select people who will conduct the prioritizing process; those
people need to be well-informed about the two qualitative and quantitative approaches as
well as the methods for prioritizing the ideas. Developing program objectives begins
with writing program objectives that reflect what participants will learn, the results from
that learning and the operational aspects of the program. Program planners need to
ensure that both measurable and non-measurable program outcomes are included, make
sure program objectives are clearly defined, and check for consistency and a "do ability"
checkpoint (Caffarella).
Designing instructional plans involves the program planner to develop clear and
understandable learning objectives that match the proposed learning outcomes as well as
selecting content based on what participants "must learn" (Caffarella). The program
planner must choose instructional techniques that match the proposed learning outcomes,
it is important that the program planner take into account the backgrounds and
experiences of the learners and the learning context. The program planners crucial
planning preparation includes: selecting and/or developing instructional resources that
enhance the learning effort, choosing an assessment component for each segment, using
instructional assessment data in formative and summative ways for both instructional and
program evaluation, preparing clear and concise instructional plans, and making sure the
instructional process works by making sure instructors and competent and caring
(Caffarella).
Devising transfer-of-learning plans requires the program planner to be
knowledgeable about the major factors that influence the transfer of learning and decide
which strategies should be executed before, during, and after a program. Program
planners should teach learners, supervisors, and other interested parties about transfer-of-
learning strategies and techniques. Program planners should assist learners to opt for
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transfer-of-learning techniques that are most beneficial to them in applying what they
have learned. It is important that the program planner formulate evaluation plans by
developing systematic program evaluation procedures. In formulating evaluation plans
program planners must specify the evaluation approach or approaches to be used,
determine how evaluation data are to be collected, think through how the data are to be
analyzed and determine how judgments are made about the program (Caffarella).
Making recommendations and communicating results requires a program planner
to examine program successes and failures, and formulate future program
recommendations. Program planners need to select a format and report their findings
through a carefully constructed program report that is released at a time in which the
audience is most ready to review its contents. It is also important for the program planner
to follow up with the appropriate parties involved. Selecting formats, schedules and staff
needs requires the program planner to choose the most appropriate format for the learning
activity (Caffarella). Formatting includes: taking into account the desire to build a
community of learners, devising a program schedule, identifying staff requirements,
determining whether internal staff or external consultants are required as well as making
careful decisions about instructors and/or learning facilitators (Caffarella).
Preparing budgets and marketing plans is another key component involving
estimating the expenses of the development, delivery, and evaluation of the program as
well as determining how the program is financed (Caffarella). The program planner is
responsible for managing the program budget and records, paying bills for the program,
building and maintaining credibility, success and market niches when marketing
programs. It is important for the program planner to conduct target audience analysis,
use existing data for contextual information to help frame the marketing plan, select
promotional material, prepare a targeted promotional campaign, and ascertain and
strengthen promotional assets and capabilities (Caffarella).
Finally, it is the job of the program planner to coordinate facilities and on-site
events; this is done by obtaining suitable facilities and coordinating instructional
materials and equipment. Program planners must ensure that the facilities meet the
requirements of the Americans with Disabilities Act, oversee on-site arrangements, create
a positive climate for learning, provide monitoring systems, gather data for program
evaluations, give recognition to program participants and staff members for being an
active participant in the program, and lastly to tie up all loose ends before the program
concludes. According to Caffarella, the key to using the Interactive Model of Program
Planning is flexibility and tailoring a program to meet the demands of the specific group
and the specific situations.
Assumptions of the Interactive Model of Program Planning
Program planners must be knowledgeable of the seven major assumptions of the
Interactive Model of Program Planning in order to use this program planning process
ethically and efficiently (Caffarella, 2002). The seven major assumptions of the
Interactive Model of Program Planning model have been identified mainly by the
research of Brookfield (1986); Cervero and Wilson (1994, 1996); Houle (1972, 1996);
Knowles (1980); Sork and Caffarella (1989); Wilson and Cervero (1996a, 1996b); Sork
(1997, 2000); and Cervero, Wilson and Associates (2001).
The first assumption focuses on learning and change; when educational programs
focus on what the participants learn and how this learning "results in changes in
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participants, organizations, and/or societal issues and norms" (Caffarella, p. 26).
Program planners are able to identify both intended and unintended changes, either good
or bad that could result from the education program. Some of these changes can be
modified immediately and some may take years of continuous effort by the program
planners (Caffarella).
The second assumption recognizes the non-sequential nature of the planning
process; educational program development is a complex interaction of priorities, tasks,
people and events. Program planning is a multi-faceted task that involves formulating
and reformulating and the more people added to the planning process, the less logical the
process becomes. Thus, the key for the program planner is to maintain flexibility
throughout the process (Caffarella).
The third assumption discerns the importance of context and negotiation; program
planning is contextual in nature and the planning includes a social, economic, cultural,
and political climate. Planners need to understand that the final program is a negotiable
product that involves the input of people with power and influence. Thus, it is important
to acknowledge the power of the processing and the concerns other planners might have
in order to not deter from the program planning process. However, the program planner
must stay ethically grounded, politically savvy, and technically competent throughout the
planning process (Caffarella).
The fourth assumption attends to preplanning and last-minute changes; including
systematic, preplanned tasks and "on your feet" decisions (Caffarella). Program planning
can be meticulously prepared. However, you can never know all of the variables that can
occur during the planning process. Program planners must be on their toes for some last-
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minute decisions that need to be addressed.
The fifth assumption honors and takes into account diversity and cultural
differences; program planners must be sensitive to diversity and cultural differences of
many forms. All forms of diversity must be taken into account when program planning,
including: gender, race, ethnicity, class, sexual orientation, religious affiliation, ability as
well as disability. Educational planners must be able to design and implement programs
that that will engage all participants in the learning process (Caffarella).
The sixth assumption accepts that program planners work in different ways;
designing educational programs is not an exact science thus no single method ensures
success. Caffarella believes that program planners are similar to orchestra conductors
with the job of bringing together diverse players and harmonious pieces into a balanced
effort.
The seventh assumption understands that program planners are learners;
individuals using one or more planning models as guides, can learn to be more effective
program planners through practice. As program planners become more skilled through
trial and error it is important for planners to reflect and evaluate programs to see how
effective they have been effective and how they can be improved (Caffarella, 2002).
Increased Use of Technology in the Planning Process
Incorporating technology into the Interactive Model of Program Planning does not
change the model components rather it offers different ways for carrying through the
components of the model. The use of technology offers planners a different medium for
completing all parts of the planning process. The use of technology can cut down on
planning time for all parties involved depending on the medium chosen. The use of
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technology can include listservs, audio and video conferencing, chat rooms, and email
(Caffarella).
All parties involved in the program planning process must have easy access to the
technology as well as the knowledge of how to use it efficiently or have the help of
someone with technical proficiency. Program planners must be aware that not everyone
is at the same proficiency or comfort level of using the technology as a communication
tool. It is important that program planners do not exclude any participants and be vigilant
that messages are not misunderstood by the recipients. Caffarella states that "synergy in
the planning process also can be lost if 'personal' commitment to the program is not
taken into consideration for those who view electronic means as an impersonal medium"
(p. 49). Finally, it is also important in the program planning process to decide whether
the entire process can or should be primarily technology driven or if face-to-face
interaction is critical in the quality of the program planning process (Caffarella).
Program Evaluation
The term program evaluation historically refers to whether a program was
successful or unsuccessful at accomplishing the goals or missions that were set forth.
Caffarella (2002) explains that program evaluation usually refers to a process in which
the design and delivery of a program results in the meeting of the proposed outcomes.
Good program evaluation should provide continuous feedback to all parties involved,
including planners, participants, instructors, organizational sponsors, community groups
and other stakeholders for as long as the program is in progress. Caffarella defines two
different types of program evaluation; formative and summative. Formatives evaluation
is "done to improve or change a program while in progress" (Caffarella, p. 225).
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Summative evaluation "focuses on the results or outcomes of a program" (Caffarella, p.
225).
According to Munson (1992) and Guskey (2000) the "levels of evaluation"
approach is the most commonly used form of evaluation in which participants are asked
to complete a questionnaire indicating their opinion on various program entities such as
facilities, food service, instructors, and content (as cited in Caffarella). Participants can
also be asked to list the strengths and weaknesses of the program as well as what they
perceive has been learned and recommendations for future activities. According to
Caffarella, soliciting participant reaction at formal program activities is usually done at
the conclusion of the event. Evaluation data can be used to provide feedback to individual
instructors and contribute to a larger data set focused on evaluating the program as a
whole (Caffarella).
The main purpose of the evaluation process is to gather and analyze data for
decision-making and accountability. What follows is a list of the six applications of
evaluation data that planners use to make decisions about, according to research
conducted by Caffarella:
1. Improving the design, delivery, management, and evaluation of program
activities while in progress;
2. Negotiating outcomes as participants apply their learning in their work or
personal lives;
3. Assessing how the program context (for example, political, economic,
organizational impacts program processes and outcomes);
4. Canceling programs either before they start or while in progress;
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5. Revising future programs of a similar nature; and
6. Responding to needs and ideas identified for future programs (for example,
feasibility, cost-effectiveness, timeliness) (Kirkpatrick, 1998; Birkenholz,
1999; Boulmetis & Dutwin, 2000; Guskey, 2000; Lee and Owens, 2000;
Ottoson, 2000). (as cited in Caffarella, p. 225-226)
Program evaluation is not always an easy method of judging the value of
education programs. Caffarella cites three reasons why program evaluation might
encounter some uneasiness. First, it may be difficult to relate what happened during the
program to program outcomes. Second, establishing a defined criteria that judgments can
be made on, "especially for program outcomes that are not quantifiable, are unclear at the
onset of the program, or need to be changes as the program evolves" (Caffarella, p. 227).
And third, the planners of the program may not want to judge their own program or have
it be judged by someone else.
Planning for Systematic Program Evaluation
Caffarella (2002) reminds that it is important to remember that planning for
evaluation should not occur at the end of the process rather it should be done throughout
the planning process. Caffarella cites Vella, Berardinelli, and Burrow (1998) as stating
that:
...evaluation may be ignored if planned separately. Given the real time and
resource pressure of delivering many educational programs, they must be
implemented quickly (or even before) the planning is finished. Despite good
intentions, the result is often that evaluation procedures are never developed or
that evaluation is done on the spur of the moment, usually as the program is
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ending. (as cited in Caffarella, p. 230)
The elements of the Interactive Model often overlap during the evaluation process
whereas other program evaluations occur in a systematic process. The Joint Committee
on Standards for Educational Evaluation has identified four groups of attributes for fair
program evaluation: utility, feasibility, propriety, and accuracy (Caffarella).
Data Analysis
One of the most frequent mistakes in the program evaluation process is the
inadequate planning of the data analysis procedures which is why it is crucial to have a
set of procedures established for analyzing the data. There are two different types of
program evaluations: quantitative and qualitative; quantitative data provides precise
numbers and qualitative data provides descriptive materials. Quantitative analysis
includes assigning numerical values, from simple counting to complex statistical analysis.
According to Denzin and Lincoln (2000) qualitative analysis provides in-depth
descriptions, usually in words or visuals rather than numbers (as cited in Caffarella).
Content and thematic analyses are the most common methods of reviewing qualitative
data. Depending on the type of evaluation some rely on single data (for example,
questionnaires or performance demonstrations), whereas other rely on a multiple data
source (such as complete responses to evaluation questions). Either way, if the program
planning staff is unfamiliar with data analysis an outside consultant or contractor could
be a good investment (Caffarella).
Making Judgments About the Program
During the analysis phase program planners need to make judgments on the worth
and value of the program as they interpret the compiled data. According to Tracey
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(1992), Guskey (2000), and Sork (2000), this process incorporates all of the pieces of the
information gathered in regards to supplying answers to the evaluation questions.
Judgments about programs should be based on criteria related to the program processes
by comparing the data analysis results with the set criteria for each evaluation question.
If criteria were predetermined and measurable, the judgments include whether or not the
changes produced by the program met the criteria. It is difficult to make judgments about
programs when the criteria are less clear as most likely program planners will not be able
to describe upfront what the tangible outcomes might be. All in all, judgments lay the
foundation for making final conclusions and recommendation about the content and
operation of the education program (Caffarella).
Formulating Recommendations
One of the final steps in the program evaluation process is formulating
recommendations that focus on reviewing current and planning future programs.
According to Caffarella, "recommendations are made utilizing the framework of revising
or eliminating current programs and/or planning new programs" (Caffarella, p. 271).
Recommendations should be focused on: program planning and delivery, program
content, instructional and transfer strategies and techniques, program evaluation, program
outcomes and impact, and how the education or training function could be effectively and
efficiently used to serve the organization. Program recommendations should be clear and
concise about what areas are being considered and grouped by topic including new
observations. Recommendations need to include strategies for improvement. Caffarella
cites four key component of making recommendations including: area being addressed,
recommended actions, alternative strategies for addressing the recommended actions, and
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resources needed to respond.
History of the Education Expo at Rowan University
The first Education Expo at Rowan University was offered in 1998 and was
sponsored by Rowan University's Career and Academic Planning (CAP) Center. Lori
Block, Assistant Director of the CAP Center, originally proposed starting the event to the
previous Director of the CAP Center, Betsy McCalla-Wriggins. The concern was that
senior Rowan University education students were taking numerous days off from either
student teaching or classes to attend job interviews with school districts. In searching for
ways to resolve this problem, the idea of a designated time and place for an event
emerged. The event brought representatives from school districts, graduating Rowan
University education students as well as alumni to the campus for an Education Expo.
The Education Expo was held in the ballroom of the student center at the university.
Students and alumni were required to submit resumes to the CAP Center prior to the
Education Expo. Resumes were then placed in a binder for school district representatives
to review and eventually select candidates for a face-to-face interview.
At the initial Education Expo there were about 40 school districts in attendance
and interviews were scheduled individually, with the CAP Center career counselors
serving the liaisons between the school districts and the candidates. Joanne Damminger,
previous Assistant Director of the CAP Center found a computer program that made
electronic scheduling possible and that was implemented. The evolution of the Education
Expo over the next six years was consistent, even though teacher candidates voiced
interest in seeking networking and employment opportunities themselves. The Education
Expo changed the format in trying to satisfy the student desire for networking
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opportunities and, in 2005 the Education Expo was changed to the Teacher Job Fair. The
format of the Teacher Job Fair included no scheduled interviews, but rather an open room
discussion between candidates and employers. The Teacher Job Fair was implemented in
a similar style format that was used at the Job Fair that Rowan University's College of
Business and CAP Center sponsor.
The informal feedback of the Teacher Job Fair of 2005 was unsatisfactory for the
candidates as well as the employers. Some of the employers expressed to Lori Block,
that they would not come back if the same format continued. The decision to return to
the original format of the Education Expo was made in the fall of 2005 for the upcoming
Education Expo in spring 2006. Changes were added to the Education Expo in hopes of
making the process easier for both candidates and employers. In 2006, both employers
and candidates were required to register with e-campus recruiter, a web based computer
software program that allows those registered to use the site as ajob search engine.
Students were given a deadline of April 10 th in which they must have had their resumes
posted on e-campus recruiter. In order for a candidate to post a resume on e-campus
recruiter it must have been approved and critiqued by one of the CAP Center career
counselors or graduate interns. Candidates were then able to apply to the registered
school districts and employers were also able to select from a resume bank which
candidates they wanted to interview at the Education Expo. The interview was then
scheduled electronically over the internet through the e-campus recruiter site.
The CAP Center is responsible for the planning and implementation of the
Education Expo, and in the past the Center has encountered challenges on the day of the
Expo. Lori Block, states that it is always a challenge getting the employers to stay the
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entire day. It is also a challenge when an employer says that four representatives are
coming to conduct interviews and only two are in attendance at the Expo. The Education
Expo of 2006 has expanded the range of school districts that have typically been invited
to include school districts from northern New Jersey, Philadelphia as well as a school
from Delaware. Overall, the CAP Center's goal of the Education Expo is to help Rowan
University graduating seniors and alumni with an opportunity to gain employment in an
educational district.
The College of New Jersey's Education Interview Days
The College of New Jersey (TCNJ), offers a different teacher-recruitment event to
its graduating seniors and alumni, specifically, Education Interview Days. The history
and background of the Education Interview Days (EID) at The College of New Jersey
shares commonalities with Rowan University's Education Expo. TCNJ's EID
beginnings started with a pen and pencil system with few students and gradually growing
in numbers over the years. Computers and technology were incorporated into the
program, which increased participation to a stable and substantial number of student
participants. In 2005, TCNJ career counselors, Ceceilia O'Callaghan and Nevolia
Ogletree addressed the advantages and disadvantages of job fairs during a presentation at
the American Association for Employment in Education. O'Callaghan and Ogletree
(2005) address the advantages of a job fair to include: (a) school districts interaction with
many candidates in a short period of time, (b) students are able to interact with a large
number of school districts in a time effective manner, and (c) format limits interfere with
student teaching schedules. The disadvantages include: (a) overwhelmed feelings on
both sides, (b) difficulty for employers to remember candidates at the end of the day, (c)
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difficulty for students to remember districts/employers at the end of the day, and (d)
interactions are short and less meaningful (O'Callaghan & Ogletree, 2005). The goals of
TCNJ's EID include: (a) To enable school districts to utilize their time more effectively
by focusing on only the students in which they are interested; (b) To provide interactions
between districts and candidates that are longer and more informative for the decision
making process; (c) To allow students to continue to gain access to a maximum number
of opportunities for students; and (d) To ensure that student teachers can interview for a
large number of opportunities with minimal impact on student teaching.
The planning and development of the EID is worked backwards from the event
date(s). Ceceilia O'Callaghan and Nevoloa Ogletree (2005) include scheduling
considerations such as: school district holidays, college holidays, and snow contingencies
for deadlines. They also suggest allowing time for the following: (a)securing school
districts and advertising opportunities, (b) student resume submission, (c) district
selection of resumes, and (d) students to schedule interviews. Student timelines follow
the following elements: registration deadline, resume deadline, interview sign-up start
date, interview sign-up end date and dates of events (interviews). TCNJ also prepares a
district timeline that includes: registration deadline, date resumes will be sent from
Career Services, date interview lists will be required from districts, and date of visit.
The College of New Jersey answers the following questions when developing
their invitation list to the BID which include: (a) Does your institution have a mandate or
commitment to serve the state in which it resides? (b) Where are your students from and
where do they wish to live/work? (c) What districts are interested in your students? The
goal of the registration process is to gain as much information from the school districts as
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possible including: (a) direct contact information, (b) backup contact information, (c)
positions sought, (d) desired visit date, and (e) description of school district.
Summary of the Literature Review
Program planning is crucial to the success of any program throughout the world,
especially when it is takes place in an educational institution. The best of them are an
ongoing process that has no beginning or end and leaves the opportunity and flexibility
for growth and improvement. Building a basis for support, prioritization, development,
organization, assessment, and evaluation are just a few examples of what research
suggests lead to a successful program.
Program evaluation is a process that continues throughout the life of the program.
Data analysis is imperative to provide measurable criteria in order for program planners
to make strategic decisions for change and recommendations for future improvements.
The program evaluation of the Education Expo at Rowan University may show insight
into the impact it has on candidates and employers and also shed insight into areas of
improvement for future programs. Looking into similar events sponsored at other New
Jersey state college and universities could add beneficial improvements into meeting the
needs of candidates and employers.
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CHAPTER THREE
METHODOLOGY
Context of the Study
This study was conducted at Rowan University's Education Expo in Glassboro,
NJ on April 28, 2006. The event was held in the Education Building at Rowan
University from 9:00 a.m. to 4:00 p.m. Rowan University was founded in 1923 as
Glassboro Normal School, with a mission to train elementary school teachers in southern
New Jersey. Glassboro Normal School had several name changes including, Glassboro
State Teacher's College, Glassboro State College, Rowan College of New Jersey, and
currently Rowan University. The new Education Building at Rowan University is a
three-story, 135,000 square foot facility that provides a central location for six education
departments. It offers the John J. Schaub Suite with open computer lab and instructional
materials center, three teaching computer labs, a distance learning center, and early
childhood development center, observation/instructional rooms, five Health and Exercise
Science labs and 163 offices and 17 technology-enhanced learning spaces (Farish, 2006).
According to Rowan University President, Dr. Donald Farish "the opening of the new
building promotes the expansion of the existing education curriculum and fosters the
teaching of future educators and educational leaders with the most up-to-date and
advanced resources" (p. 3).
Population and Sample Selection
The participants in the study consist of over 200 Rowan University graduating
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seniors and alumni that were recruited through a convenience sampling process.
Convenience sampling is the process in which availability is used in selecting a sample.
For the purpose of this study, 198 surveys were distributed at the Education Expo and
167 were returned, based on the availability and cooperation of the participants. Most of
the participants at the Education Expo were graduating seniors and alumni who are
provisionally or fully certified to teach or would have a Certificate of Eligibility with
Advanced Standing in August 2006. A few graduate students also participated in this
study. Most of the employers that attended were school administrators from the
surrounding southern New Jersey region. For the employer survey, 63 surveys were
distributed and 56 were returned.
Instrumentation
The instrumentation for this study consisted of two self-designed qualitative and
quantitative surveys (Appendix C) that were distributed to candidates and employers at
the Education Expo on April 28, 2006. In addition, the Coordinator of the Education
Expo at Rowan University was asked to participate in an eight-question self-designed
interview (Appendix E) to gain program insight and recommendations for future
programs.
The survey titled Student Candidate Survey of the Evaluation of Rowan
University's Education Expo (Appendix C) consisted of four sections. The first section
contains background information on each candidate including gender, class status, age at
their next birthday, county of permanent residence, certification and major. The second
section contains statements to be answered using a 5-point, Likert scale that was
developed to measure the attitudes of the participating candidates such as quality of the
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facility, scheduled date, satisfaction with services, and organization. Statements were on
a scale of 1 (strongly agree) to 5 (strongly disagree). In the third section of the survey
candidates responded to impression statements of the employers and their own interview
performance. Statements were on a scale of 1 (excellent) to 5 (poor). The fourth section
contains three open-ended questions to address what candidates liked best and least about
the program and to make recommendations for future program improvement.
The survey titled Employer Survey of the Evaluation of Rowan University's
Education Expo (Appendix C) consisted of four sections. The first section contains
background information on each employer including gender, job title, and county
representation. The second section contains statements to be answered using a 5-point,
Likert scale that was developed to measure the attitudes of the participating employers
such as quality of the facility, scheduled date, satisfaction with services, and
organization. Statements were on a scale of 1 (strongly agree) to 5 (strongly disagree).
In the third section of the survey employers responded to impression statements of the
student candidates and their interview performance. Statements were on a scale of 1
(excellent) to 5 (poor). The fourth section contains three open-ended questions to address
what candidates liked best and least about the program and to make recommendations for
future program improvement.
The interview questions that were asked of the Coordinator of the Education Expo
were designed to understand the challenges, outcomes and future plans for improvement
to Rowan University's Education Expo. Interviewing the Coordinator of the Education
Expo provided a deeper understanding of program planning and evaluation including
how it pertains to involvement and trends of employers and candidates, as well as
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outcomes and plans for improvement.
Pilot Testing
A pilot study of the student survey was conducted on Sunday, February 5, 2006
with 12 graduating senior education students from Rowan University. The pilot study
was conducted at Rowan University and the participants were selected by the researcher
from the 2005-2006 Resident Assistant staff. The participants of the pilot study
expressed concern about some of the wording and organization of the survey. Feedback
from the pilot study was taken into consideration and the survey was then changed to
meet the concerns of the students for readability.
Data Collection
To protect the rights and identification of the participants, candidate and employer
consent forms were issued explaining the purpose of the instrument (Appendix A). The
application to conduct the study was approved by Chair of the Rowan University
Institutional Review Board, Dr. Tricia J. Yurak, on April 12, 2006. Participants are asked
to read and sign the consent from prior to completing the survey.
On April 28, 2006, 198 surveys were distributed to candidates and 63 surveys
were distributed to employers at the Rowan University Education Expo. The package
included a candidate and employer consent form (Appendix B), and a candidate and
employer survey (Appendix C). Both surveys were administered on April 28, 2006 at the
Education Expo. A follow-up interview with Lori Block, Assistant Director at Rowan
University's CAP Center took place on Friday, May 5, 2006. The information from the
interview and the information from the candidate and employer surveys were concluded
by May 5, 2006 and data analysis began.
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Data Analysis
Data were analyzed using the Statistical Package for the Social Sciences (SPSS)
computer software program. Once inputted the data were analyzed using descriptive
statistics to calculate frequencies, percentages, means, and standard deviations. These
data were used primarily to answer research questions 1, 2, 4, 5, & 6. Next, to answer
research question 3 (RQ3) an independent-samples ttest was run which compared the
attitudes of participating employers and candidates regarding the services provided by the
Education Expo at Rowan University on part two statements, data items 1-10 reported in
the survey.
Qualitative data collected from the open-ended questions and from the interview
were recorded and analyzed using content analysis (Sisco, 1981). Specific codes for
what candidates and employers liked best and least and recommendations for
improvement were identified, coded and organized into themes. The themes were
organized into frequency tables to show the rank order.
27
CHAPTER FOUR
FINDINGS
Profile of the Sample
The subjects in this study consisted of 56 employers and 167 student candidates
that attended Rowan University's Education Expo 2006. For the purpose of this study,
63 employer surveys were distributed and 56 were returned, based on the availability and
cooperation of subjects for a response rate of 88%. For the purpose of this study, 198
candidate surveys were distributed and 167 were returned, based on the availability and
cooperation of subjects for a response rate of 84%.
Table 4.1 represents the gender of the school district representatives that attended
Rowan University's Education Expo. The percentage of female representatives was
55.4% and the percentage of male representative was 44.6%.
Table 4.1
Gender of Employers
N=56
Gender Frequency %
Female 31 55.4
Male 25 44.6
Total 56 100
Table 4.2 represents the job title of the school district representatives that attended
Rowan University's Education Expo. The highest percentage (26.8%) were
representatives that are in the principal category followed by other (19.6%), curriculum
coordinator (17.9%), vice-principal (12.5%), human resources representative (10.7%),
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assistant superintendent (5.4%), superintendent (3.6%) and teacher (3.6%).
Table 4.2
Job Titles of Employers
N=56
Job Title Frequency%
Superintendent 2 3.6
Assistant Superintendent 3 5.4
Curriculum Coordinator 10 17.9
Principal 15 26.8
Vice Principal 7 12.5
H.R. Representative 6 10.7
Teacher 2 3.6
Other 11 19.6
Total 56 100
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Table 4.3 shows the county location of the employer's school district. The
highest percentage (33.9%) was from Gloucester County followed by Camden (21.4%),
Burlington (17.9%), Middlesex (7.1%), Cumberland (5.4%), Atlantic (3.6%), Morris
(3.6%), Cape May (1.8%), Hudson (1.8%), Monmouth (1.8%) and Salem (1.8%)
Table 4.3
County the Employer Represents
N=56
County Frequency %
Atlantic 2 3.6
Middlesex 4 7.1
Monmouth 1 1.8
Morris 2 3.6
Salem 1 1.8
Burlington 10 17.9
Camden 12 21.4
Cape May 1 1.8
Cumberland 3 5.4
Gloucester 19 33.9
Hudson 1 1.8
Total 56 100
Table 4.4 represents the gender of the candidates that attended Rowan
University's Education Expo. The percentage of female candidates was 86.8% followed
by the percentage of male candidates was 13.2%.
Table 4.4
Gender of Candidates
Gender
Female
Male
Total
N=167
Frequency
145
22
167
%
86.8
13.2
100
30
I Iimnprian~
Table 4.5 represents the class status held by candidates. The highest percentage
(56.3%) was held by candidates with senior status followed by graduate student status
(29.9%) and alumni status (13.8%).
Table 4.5
Candidates' Class Status
N-167
Class Status Frequency %
Senior 94 56.3
Graduate 50 29.9
Alumnus 23 13.8
Total 167 100
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Table 4.6 represents the age of the candidates on their next birthday. The highest
percentage (25.7%) was of candidates turning 23 years old on their next birthday
followed by 22 years old (19.8%), 24 years old (18%), 25 years old (9.6%), 26 years old
(9.6%), 27 years old (3.6%), 28 years old (3.6%), 29 years old (3%), 30 years old (1.2%),
36 years old (1.2%), 31 years old (0.6%), 32 years old (0.6%), 37 years old (0.6%), 40
years old (0.6%), 43 years old (0.6%), 46 years old (0.6%), 48 years old (0.6%), and 53
years old (0.6%).
Table 4.6
Candidates' Age (in years) at Next Birthday
N=167
Age (in years) Frequency %
22 33 19.8
23 43 25.7
24 30 18
25 16 9.6
26 16 9.6
27 6 3.6
28 6 3.6
29 5 3
30 2 1.2
31 1 0.6
32 1 0.6
36 2 1.2
37 1 0.6
40 1 0.6
43 1 0.6
46 1 0.6
48 1 0.6
53 1 0.6
Total 167 100
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Table 4.7 represents the county of the permanent residence of the candidate. The
highest percentage (19.8%) was from Camden County followed by Burlington (10.8%),
Gloucester (10.2%), Mercer (7.2%), Morris (7.2%), Monmouth (7.2%), Cumberland
(5.4%), Middlesex (5.4%), Bergen (4.2%), Essex (3%), Ocean (3%), Somerset (3%),
Cape May (2.4%), Hunterdon (2.4%), Salem (2.4%), Union (2.4%), Atlantic (1.8%),
Warren (1.8%), Hudson (0.6%) and Sussex (0.6%).
Table 4.7
County of Candidates' Permanent Residence
N=167
County Frequency %
Atlantic 3 1.8
Hunterdon 4 2.4
Mercer 12 7.2
Middlesex 9 5.4
Monmouth 11 6.6
Morris 12 7.2
Ocean 5 3
Salem 4 2.4
Somerset 5 3
Sussex 1 0.6
Bergen 7 4.2
Union 4 2.4
Warren 3 1.8
Burlington 18 10.8
Camden 33 19.8
Cape May 4 2.4
Cumberland 9 5.4
Essex 5 3
Gloucester 17 10.2
Hudson 1 0.6
Total 167 100
Research Question 1: What are the attitudes of participating employers regarding
the services provided by the Education Expo at Rowan University?
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Table 4.8 describes overall employer attitudes towards the services provided by
the Education Expo and Rowan University's Career and Academic Planning Center.
Overall, 98.2% of the employers either strongly agreed or agreed that the facilities of the
Education Expo were of high quality. A total of 85.7% of the employers either strongly
agreed or agreed that they received registration information about the Education Expo in
a timely manner. A total 73.2% of the employers strongly agreed to agreed when asked if
they thought the scheduled date of April 2 8 th was appropriate and 67.8% of the employers
strongly agreed or agreed that the use of e-campus recruiter was easy. Just over three
quarters' of employers either agreed or strongly agreed with the statement about being
satisfied with the services provided by the Career and Academic Planning Center.
Almost 95% either agreed or strongly agreed that the Education Expo was well organized
and 98.2% indicated they would recommend the Education Expo to others. A total of
94.6% of the employers agreed or strongly agreed that Rowan University's Education
Expo was excellent and 91.1% agreed or strongly agreed that the lunch was excellent. A
total of 16.1% of the employers agreed or strongly agreed that the shuttle service
provided by the Education Expo was satisfactory and 78.6% said they were neutral about
the service provided.
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Table 4.8
Attitudes of the Employers
Strongly Agree Neutral Disagree Strongly
Agree Disagree
Freq. % Freq. % Freq. % Freq. % Freq. %
The facilities of the Education Expo 46 82.1 9 16.1 1 1.8 -
were of high quality.
N= 56, SD= .444, M= 4.80
I received registration information about
Rowan University's Education Expo in a
timely manner.
N= 56, SD= 1.005, M= 4.41
The scheduled date of April 28th for the
Education Expo was appropriate.
N= 56, SD= 1.445, M= 3.86
Using e-campus recruiter was easy.
N= 56, SD= .842, M= 3.98
I am satisfied with my utilization of the
services provided by the Career and
Academic Planning (CAP) Center.
N= 56, SD= . 749, M= 4.14
Rowan University's Education Expo
was well organized.
N= 56, SD= .593, M= 4.61
I will recommend Rowan University's
Education Expo to others.
N= 56, SD= .520, M= 4.64
Rowan University's Education Expo is
excellent.
N= 56, SD= .601, M= 4.55
The lunch provided by the Education
Expo was excellent.
N= 56, SD= .660, M= 4.46
37 66.1 11 19.6 3 5.4 4 7.1 1 1.8
27 48.2 14 25.0 2 3.6 6 10.7 7 12.5
18 32.1 20 35.7 17 30.4 1
20 35.7 24 42.9 12 21.4 -
37 66.1 16 28.6 3 5.4 -
37 66.1 18 32.1 1 1.8 -
34 60.7 19 33.9 3 5.4
31 55.4 20 35.7 5 8.9
The shuttle service provided by the
Education Expo was satisfactory.
N= 56, SD= .780, M = 3.21
7 12.5 2 3.6 44 78.6 2 3.6 1 1.8
Research Question 2: What are the attitudes of participating candidates regarding
the services provided by the Education Expo at Rowan University?
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1.8
Table 4.9 depicts overall candidate attitudes towards about the services provided
by the Education Expo and Rowan University's Career and Academic Planning Center.
Overall, 96.4% of the candidates either agreed or strongly agreed that the facilities of the
Education Expo were of high quality. A total of 86.8% of the candidates either agreed or
strongly agreed that they received registration information about the Education Expo in a
timely manner. A total of 91.6% of the candidates agreed or strongly agreed when asked
if they thought the scheduled date of April 2 8th was appropriate and 77.2% of the
candidates agreed or strongly agreed that the use of e-campus recruiter was easy.
Approximately 61% of candidates either agreed or strongly agreed with the statement
about being satisfied with the services provided by the Career and Academic Planning
Center. A total 73% either agreed or strongly agreed that the Education Expo was well
organized and 85% of the candidates indicated they would recommend the Education
Expo to others. A total of 54.5% of the candidates agreed or strongly agreed that Rowan
University's Education Expo was excellent. Only 3.6% agreed or strongly agreed that the
lunch was excellent while nearly 50% of candidates disagreed with that statement.
Candidates reported only 3.6% agreement that the shuttle services provided by the
Education Expo were satisfactory and 77.8% said they were neutral about the service
provided.
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Table 4.9
Attitudes of the Candidates
Strongly Agree Neutral Disagree Strongly
Agree Disagree
Freq. % Freq. % Freq. % Freq. % Freq. %
The facilities of the Education
Expo were of high quality.
N= 167, SD= .638, M= 4.54
I received registration
information about Rowan
University's Education Expo in a
timely manner.
N= 167, SD= 1.004, M = 4.19
The scheduled date of April 28th
for the Education Expo was
appropriate.
N= 167, SD= .850, M= 4.40
Using e-campus recruiter was
easy.
N= 167, SD= 1.270, M= 3.88
I am satisfied with my utilization
of the services provided by the
Career and Academic Planning
(CAP) Center.
N= 167, SD= 1.285, M= 3.41
Rowan University's Education
Expo was well organized.
N= 167, SD = 1.187, M= 3.77
I will recommend Rowan
University's Education Expo to
others.
N= 167, SD=.969, M= 4.04
Rowan University's Education
Expo is excellent.
N= 167, SD = 1.256, M= 3.28
The lunch provided by the
Education Expo was excellent.
N= 167, SD= 1.073, M= 2.10
The shuttle service provided by
the Education Expo was
satisfactory.
N= 167, SD = .801, M = 2.71
99 59.3 62 37.1 4 2.4 1 0.6 1 0.6
75 44.9 70 41.9 5
91 54.5 62 37.1 7
63 37.7 66 39.5 10
31 18.6 71 42.5 21
3.0 12 7.2 5 3.0
4.2 3 1.8 4 2.4
6.0 11 6.6 17 10.2
12.6 23 13.8 21 12.6
48 28.7 74 44.3 15 9.0 18 10.8 12 7.2
52 31.1 90 53.9 12 7.2 5 3.0 8 4.8
25 15.0 66 39.5 27 16.2 29 17.4 20 12.0
3 1.8 3 1.8 78 46.7 7 4.2 76 45.5
2 1.2 4 2.4 130 77.8 5 3.0 26 15.6
Research Question 3: Is there a significant difference in the attitudes of
participating employers and candidates regarding the services provided by the Education
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Expo at Rowan University?
An independent-samples t test comparing the means scores of employer attitudes
and candidate attitudes found a significant difference between the means of the two
groups for eight statements on the survey as depicted in Table 4.10.
The mean of the employer attitudes (M= 4.80, SD= .444) was significantly higher
than the candidate attitudes (M= 4.54, SD= .638) when asked if the facilities of the
Education Expo were of high quality. The difference between the two means is
statistically significant at the .05 level (t = 3.43, df 135.88).
The mean of the candidate attitudes (M= 4.40, SD= .850)was significantly higher
than that of the employer attitudes (M= 3.86, SD= 1.445) when asked if the scheduled
date of April 2 8th for the Education Expo was appropriate. The difference between the
two means is statistically significant at the .05 level (t = -2.638, df= 68.196). The mean
of the employer attitudes (M= 4.14, SD= .749) was significantly different that that of the
candidate attitudes (M= 3.41, SD= 1.285) when asked if satisfied with their utilization of
the services provided by the Career and Academic Planning Center. The difference
between the two means is statistically significant at the .05 level (t= 5.213, df= 164.22).
The mean of the employer attitudes (M= 4.61, SD= .593) was significantly higher than
that of the candidate attitudes (M= 3.77, SD= 1.187) when asked if the Education Expo
was well organized. The difference between the two means is statistically significant at
the .05 level (t = 6.929, df= 188.96).
There is a significant difference in the mean of the employer attitudes (M= 4.64,
SD= .520) as compared to candidate attitudes (M = 4.04, SD = .969) when asked if they
would recommend the Education Expo to others. The difference between the two means
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is statistically significant at the .05 level (t = 4.473, df= 221). The mean of the employer
attitudes (M= 4.55, SD= .601) was significantly higher than the candidate attitudes (M=
3.28, SD= 1.256) when asked if the Education Expo was excellent. The difference
between the two means is statistically significant at the .05 level (t = 10.094, df=
195.355).
The mean of the employer attitudes (M= 4.46, SD= .660) was significantly
different that that of the candidate attitudes (M= 2.10, SD= 1.073) when asked if the
lunch provided by the Education Expo was excellent. The difference between the two
means is statistically significant at the .05 level (t = 19.506, df= 155.447). The mean of
the employer attitudes (M= 3.21, SD= .780) was significantly higher than that of the
candidate attitudes (M= 2.71, SD= .801) when asked if the shuttle services provided by
the Education Expo were satisfactory. The difference between the two means is
statistically significant at the .05 level (t = 4.13, df= 221).
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Table 4.10
Significant Differences in Employers' Attitudes and Candidates'Attitudes
t -test for Equality of Means
95% Confidence
Interval of the
Sig. Mean Std. Error Difference
Item t df (2-tailed) Difference Difference Lower Upper
High quality facilities
Equal variances not assumed
Scheduled date appropriate
Equal variances not assumed
Satisfied with CAP services
Equal variances not assumed
Ed. Expo was well organized
Equal variances not assumed
Will recommend
Equal variances assumed
Ed. Expo excellent
Equal variances not assumed
Lunch was excellent
Equal variances not assumed
Shuttle services satisfactory
Equal variances not assumed
statistically significant p < .05
3.43 135.88 0.001 0.265
-2.638 68.196 0.01 -0.538
5.213 164.22 0 0.736
6.929 188.96 0 0.841
4.473 221 0 0.607
10.094 195.355 0 1.272
0.077 0.112 0.417
0.204 -0.945 -0.131
0.141 0.457 1.014
0.121 0.601 1.08
0.136 0.34 0.874
0.126 1.024 1.521
19.506 155.447 0 2.362 0.121 2.123 2.602
4.13 221 0 0.508 0.123 0.265 0.75
Research Question 4: What are the impressions of participating employers
regarding the candidates attending the Education Expo at Rowan University?
Table 4.11 depicts the employer impressions of the candidates that attended the
Education Expo. Overall, 94.6% of the employers rated the quality of participating
students as good or outstanding. Only 39.3% of employers believed the diversity of the
candidates was good or outstanding, nearly 38% believed the diversity of candidates was
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fair or poor, and 23.2% responded neutral to that statement. Almost 84% of employers
agreed that the interview performance of candidates was good or outstanding. Exactly,
89.3% of employers stated the likelihood of hiring a Rowan University candidate from
the Education Expo was good or outstanding. A total of 83.9% of the employers agreed
or strongly agreed that Rowan University teacher candidates are competitive with
candidates at other state institutions.
Table 4.11
Employer Impressions of Candidates
Outstanding Good Neutral Fair Poor
Freq. % Freq. % Freq. % Freq. % Freq. %
The quality of participating 20 35.7 33 58.9 - - 3 5.4 - -
students.
N= 56, SD= .720, M= 1.75
The diversity of the candidates. 3 5.4 19 33.9 13 23.2 15 26.8 6 10.7
N= 56, SD= 1.128, M= 3.04
The interview performance of 13 23.2 34 60.7 8 14.3 1 1.8
candidates.
N= 56, SD= .672, M= 1.95
The likelihood of hiring a 16 28.6 34 60.7 6 10.7 - -
Rowan University candidate
from the Education Expo.
N= 56, SD= .606, M= 1.82
How competetive Rowan 7 12.5 40 71.4 7 12.5 2 3.6
University teacher candidates
are with candidates at other
state institutions.
N= 56, SD= .628, M= 2.07
Research Question 5: What are the impressions of participating candidates
regarding the employers attending the Education Expo at Rowan University?
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Table 4.12 depicts the candidate impressions of the employers that attended the
Education Expo. Overall, 76% of candidates believed the quality of participating
employers were good or outstanding. Only 25.2% rated the geographic representation of
the recruiting school districts as good or outstanding, almost 66% believed the
geographic representation was fair or poor and 9% selected neutral on the statement.
Table 4.12
Candidates'Impressions of Employers
Outstanding Good Neutral Fair Poor
Freq. % Freq. % Freq. % Freq. % Freq. %
The quality of participating 45 26.9 82 49.1 11 6.6 27 16.2 2 1.2
employers.
N= 167, SD= 1.035, M= 2.16
The geographic representation 10 6.0 32 19.2 15 9.0 64 38.3 46 27.5
of the recruiting school districts.
N= 167, SD= 1.240, M= 3.62
Research Question 6: What are the impressions of participating candidates
regarding their performance at the Education Expo at Rowan University?
Table 4.13 provides candidates' opinion of their own performance at the
Education Expo. Overall, 78.4% of candidates believed that their interview performance
was good or outstanding. However, only 34.1% of candidates rated their degree of
confidence in securing a position with a school district represented at the Education Expo
as good or outstanding while 46.7% rated their degree of confidence as fair or poor and
19.2% responded neutral to the statement. Almost 86% of candidates felt that their
competitiveness with teacher candidates from other state institutions was good or
outstanding.
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Table 4.13
Candidates' Opinions of their Own Interview Performance
Outstanding Good Neutral Fair Poor
Freq. % Freq. % Freq. % Freq. % Freq. %
Candidates' opinion of their 51 30.5 80 47.9 11 6.6 23 13.8 2 1.2
interview performance
N= 167, SD= 1.015, M= 2.07
Candidates' degree of 13 7.8 44 26.3 32 19.2 53 31.7 25 15.0
confidence in securing a
position with a district
represented at the expo
N= 167, SD = 1.209, M= 3.20
Candidates competitiveness 69 41.3 74 44.3 8 4.8 12 7.2 4 2.4
with teacher candidates from
other state institutions
N= 167, SD= 0.973, M= 1.85
Research Question 7: What did employers and candidates report about liking best
and least about the Education Expo at Rowan University?
Tables 4.14 through 4.17 summarize the responses of what the employers and
candidates reported liking best and least about the Education Expo. Inspection of the
data for both employer and candidate impressions revealed the best liked themes to
include: organization of the event, scheduled interviews, and school district and candidate
pool. Further inspection of the data for both employer and candidate impressions
revealed the least liked themes to include the diversity of candidates/school districts. The
results of the content analysis are found summarized in Tables 4.14 through 4.17.
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Table 4.14
What Employers Reported Liking Best
Group Theme Frequency Rank
Employer Impression Organization of Event 24 1
Scheduled Interviews 14 2
Candidate Pool 13 3
Facility 13 3
E-campus Recruiter 7 4
Atmosphere 4 5
Friendliness of Staff 3 6
Having Resumes Before 3 6
Lunch 3 6
Quick Interviews 3 6
Interviewing Rooms 2 7
Gift Bag 1 8
Open Period 1 8
Professionalism 1 8
Quality of Event 1 8
Student Portfolios 1 8
Total 94
Table 4.15
What Candidates Reported Liking Best
Group Theme Frequency Rank
Candidate Impression Organization of Event 26 1
Scheduled Interviews 23 2
Experience Interviewing 19 3
Convenience of Location 17 4
Friendliness of Staff 15 5
School Districts/Employers 14 6
E-campus Recruiter 12 7
Open Session 11 8
Variety of School Districts 11 8
Facility 8 9
Atmosphere 7 10
Convenience of Date 3 11
Transition Between Interviews 3 11
Total 169
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Table 4.16
What Employers Reporter
Group
Employer Impression
d Liking Least
Theme
B-campus Recruiter
Lateness of Event
Poor Diversity of Candidates
Math/Science Majors Lacking
Parking
Small Rooms
No Water
Student Unclarity
Confusion with Resumes
Crowded Rooms
Directions
No Breaks
Schedule Voids
Separation of Candidates
Thank you Speech
Total
45
Frequency
14
4
4
3
3
3
2
2
1
1
1
1
1
1
1
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Rank
1
2
2
3
3
3
4
4
5
5
5
5
5
5
5
U rL~HVllr VIIV1~I~~I
Table 4.17
What Candidates Reported Liking Least
Group Theme Frequency Rank
Candidate Impression Diversity of School Districts 28 1
No Lunch 21 2
Disorganized 18 3
Open Session Short 12 4
Poor Map 9 5
Rushed Atmosphere 7 6
Short Breaktime 7 6
Interview Selection 6 7
Misinformation 5 8
Interviews too Short 4 9
Interviews too Long 4 9
Name Tags 4 9
No Water 4 9
Pressure 4 9
Time Gaps 4 9
Amount of Interviews 3 10
Waiting in Lines 3 10
E-campus Recruiter 2 11
No Shows 2 11
Small Rooms 2 11
Total 149
Research Question 8: What recommendations did employers and candidates make
about how to improve the Education Expo at Rowan University?
Table 4.18 and 4.19 relates to research question 8 and presents the
recommendations for improvement from the employers and candidates. Inspection of the
data for both employer and candidate recommendations revealed the recommendations to
include: longer open period, more candidate diversity/school diversity, and multiple day
interviews. The results of the content analysis are found summarized in Table 4.18 and
Table 4.19.
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Table 4.18
Recommendations for Improvement from the Employers
Group Theme Frequency Rank
Employer Recommendations Change Timing of Event 8 1
Change Resume Reviewing 4 2
Longer Open Period 4 2
More Candidate Diversity 4 2
Multiple Days of Interviews 4 2
Provide Vacany Listing 4 2
Provide Water 4 2
Improve Staff Assistance 3 3
Better Directions 2 4
Change Layout 2 4
Large Interview Groups 2 4
Use Student Center Venue 2 4
Less Crowded Rooms 1 5
Provide Parking Decals 1 5
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Table 4.19
Recommendations for Improvementfrom the Candidates
Group Theme Frequency Rank
Candidate Recommendations More School District Diversity 33 1
Longer Open Period 18 2
Provide Lunch 16 3
Multiple Day Interviews 12 4
Improve Organization 9 5
Longer Interviews 8 6
Longer Breaks 6 7
More information on the Web 5 8
Provide Water Bottles 5 8
More Information (day of) 5 8
Create Waiting Area 5 8
Add Time Between Interviews 4 9
Provide Map 4 9
Provide Vacancy Listing 4 9
Change Resume Reviewing 3 10
Less Restrive Dress Code 3 10
More Interviews 3 10
Provide Printed Name Tags 2 11
Students Pick Interviews 2 11
List School Districts by County 1 12
Total 148
Research Question 9: What recommendations did the Coordinator of the
Education Expo at Rowan University make about the program?
Table 4.20 depicts the recommendations that the Coordinator of the Education
Expo at Rowan University made about the program. Inspection of the data from the
Coordinator recommendations revealed recommendations to include: communication
with the candidates, communication with colleagues, communication with employers,
logistics, more interview opportunities, and organization. The results of the content
analysis are summarized in Table 4.20.
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Table 4.20
Recommendations from the Coordinator of the Education Expo
Group Theme Frequency Rank
Director Organization 1 1
Communication with Candidates 1 1
Communication with Employers 1 1
Communication with Colleagues 1 1
More Interview Opportunities 1 1
Logistics 1 1
Total 6 1
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CHAPTER FIVE
SUMMARY, DISCUSSION, CONCLUSIONS, AND RECOMMENDATIONS
Summary of the Study
For the past seven years Rowan University's Career and Academic Planning
Center staff have planned an Education Expo for graduating seniors and alumni that are
actively seeking teaching positions for the upcoming school year. In an effort to evaluate
employer and candidate satisfaction, determine strengths and needed improvements as
well as recommendations for future programs, participating employers and candidates
were surveyed.
Purpose of the Study
This study grew out of the need to evaluate the Education Expo at Rowan
University from the candidate and employer perspective, and to get an overall
understanding about what the participants felt about the quality of the program.
Candidates were asked to identify their gender, class status, age at their next birthday,
and county of permanent residence. The candidates responded to a range of statements
regarding attitudes about the services provided by the Education Expo and Rowan
University's Career and Academic Planning Center, impressions of employers,
impressions of their performance. Candidates also responded to open ended questions
about what they liked best, least and recommendations for improvement.
Employers were asked to identify their gender, job title, and county of employing
school district. The employers responded to a range of statements regarding attitudes
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about the services provided by the Education Expo and Rowan University's Career and
Academic Planning Center, impressions of candidates and their performance. Employers
also responded to open ended questions about what they liked best, least and
recommendations for improvement.
The study further attempted to determine if there was a significant difference in
the responses to those statements between candidates and employers regarding attitudes
about the services provided by the Education Expo and Rowan University's Career and
Academic Planning Center and responses to open ended questions about what they liked
best, least and recommendations for improvement. Finally, the study sought the
recommendations from the Coordinator of the Education Expo at Rowan University
about the program.
Methodology
The researcher surveyed candidates and employers that attended the Education
Expo at Rowan University on April 28, 2006. The candidates were chosen because they
were the ones participating in the event and the ones that the program is planned to
benefit. The employers were chosen because they participated in the program, also the
program was designed to facilitate employment for the school districts they represented.
Access to the candidates and employers was made through solicitation at the Education
Expo by the principal investigator. In order to insure the rights of each participant, an
Institutional Review Board (IRB) application was submitted on March 29, 2006
(Appendix A). The application included both a candidate and employer survey
(Appendix C) and an informed consent (Appendix B). The application was approved
April 16, 2006. Subjects were asked to read and sign the consent form before completing
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the survey.
A survey titled Student Candidate Survey of the Evaluation of Rowan
University's Education Expo and Employer Survey of the Evaluation of Rowan
University's Education Expo (Appendix C) was designed by the researcher. Upon
receiving approval from the IRB the final surveys were distributed by the researcher to
the candidates and employers on April 28, 2006 at the Education Expo. The subjects
were asked to answer a four part survey. The first section of the candidate survey
gathered background information of each subject including gender, class status, age at
their next birthday, and county of permanent residence. The second section of the survey
was based on a 5- point Likert scale. The scale was arranged according to 5- Strongly
Agree, 4- Agree, 3- Neutral, 2- Disagree, 1- Strongly Disagree. The subjects were asked
to respond to the degree in which statement agreed with the statement. The third section
of the survey candidates were asked to respond to impression statements. The fourth
section of the survey asked the subjects three open-ended questions.
The first section of the employer survey gathered background information of each
subject including gender, job title, and county of employing school district. The second
section of the survey was based on a 5- point Likert scale. The scale was arranged
according to 5- Strongly Agree, 4- Agree, 3- Neutral, 2- Disagree, 1- Strongly Disagree.
The subjects were asked to respond to the degree in which statement agreed with the
statement. The third section of the survey employers were asked to respond to
impression statements. The fourth section of the survey asked the subjects three open-
ended questions. The candidate and employer survey sections two and four were the
same on both survey and sections one and three were specific to the two subjects.
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On April 28, 2006, 198 candidate surveys and 63 employer surveys were
distributed by the researcher at the Education Expo. Subjects were given materials
containing a consent form (Appendix B) and the survey (Appendix C). Upon delivery of
the surveys, subjects were given a consent form (Appendix B) that explained the purpose
of the study and the researcher's position as a graduate student seeking help evaluating
the Education Expo at Rowan University from the candidate and employer perspective,
and to get an overall understanding about what the participants felt about the quality of
the program. The researcher then collected the completed surveys in person. This
allowed the researcher to obtain the appropriate response rate of 84% from candidates
and 88% from employers.
Data Analysis
The survey data were analyzed using the Statistical Package for the Social
Sciences (SPSS). SPSS descriptive statistics provided frequencies, means, percentages,
and standard deviation (SD) for the attitudes of candidates and employers regarding the
services provided by the Education Expo at Rowan University. An independent-samples
t test was run comparing the attitudes of candidates and employers regarding the services
provided by the Education Expo at Rowan University. Through comparison of the means
of the candidates and employers the researcher was able to answer research question 3 by
determining if there were any statistically significant differences between the candidate
and employer attitudes of the services provided by the Education Expo at Rowan
University. SPSS descriptive statistics also provided frequencies, means, percentages,
and standard deviation (SD) for the impressions of participating employers regarding the
candidates, impressions of participating candidates of employers, and impressions of
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candidate interview performance. The data obtained from research question eight were
analyzed through content analysis. The qualitative data in the open-ended questions were
analyzed looking for common themes. The corresponding frequencies and rank of the
themes were then analyzed in Microsoft Excel and presented in table form. Finally, the
interview data for question nine were analyzed through content analysis. The
corresponding frequencies and rank of themes were analyzed in Microsoft Excel and
presented in table form.
Discussion of the Findings
Research Question 1: What are the attitudes of participating employers regarding
the services provided by the Education Expo at Rowan University?
Overall, 98.2% of the employers strongly agreed or agreed that the facilities of the
Education Expo were of high quality. A total 85.7% strongly agreed or agreed that they
received registration information about the Education Expo in a timely manner. A total
of 73.2% strongly agreed or agreed when asked if they thought the scheduled date of
April 28 th was appropriate and 67.8% of the employers strongly agreed or agreed that the
use of e-campus recruiter was easy. Just over three quarters' of employers either agreed
with the statement about being satisfied with the services provided by the Career and
Academic Planning Center. Almost 95% either agreed or strongly agreed that the
Education Expo was well organized and 98.2% indicated they would recommend the
Education Expo to others. A total of 94.6% of employers agreed or strongly agreed that
Rowan University's Education Expo was excellent and 91.1% agreed or strongly agreed
that the lunch was also excellent. A total of 16.1% of the employers agreed or strongly
agreed that the shuttle services provided by the Education Expo were satisfactory and
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78.6% said they were neutral about the services provided.
The findings appear to support the previous research of Caffarella (2002) that
program planners should be knowledgeable about the environmental factors while
discerning the context of their program.
Research Question 2: What are the attitudes of participating candidates regarding
the scenarios provided by the Education Expo at Rowan University?
The findings show that overall 96.4% of the candidates either agreed or strongly
agreed that the facilities of the Education Expo were of high quality. A total of 86.8% of
the candidates either agreed or strongly agreed that they received registration information
about the Education Expo in a timely manner. A total of 91.6% of the candidates agreed
or strongly agreed when asked if the scheduled date of April 2 8 th was appropriate and
77.2% of the candidates agreed or strongly agreed that the use of e-campus recruiter was
easy. Approximately 61% of candidates either agreed or strongly agreed with the
statement about being satisfied with the services provided by the Career and Academic
Planning Center. A total of 73% either agreed or strongly agreed that the Education Expo
was well organized and 85% of the candidates indicated they would recommend the
Education Expo to others. A total of 54.5% of the candidates agreed or strongly agreed
that Rowan University's Education Expo was excellent. Only 3.6% agreed or strongly
agreed that the lunch was excellent while nearly 50% of candidates disagreed with that
statement. Candidates reported only 3.6% agreement that the shuttle services provided
by the Education Expo were satisfactory and 77.8% said they were neutral about the
service provided.
Research Question 3: Is there a significant difference in the attitudes of
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participating employers and candidates regarding the services provided by the Education
Expo at Rowan University?
An independent-samples t test comparing the means scores of employer attitudes
and candidate attitudes found a significant difference between the means of the two
groups for eight statements on the survey.
The mean of the employer attitudes (M= 4.80, SD= .444) was significantly higher
than the candidate attitudes (M= 4.54, SD= .638) when asked if the facilities of the
Education Expo were of high quality. The difference between the two means is
statistically significant at the .05 level (t = 3.43, df= 135.88).
The mean of the candidate attitudes (M= 4.40, SD= .850) was significantly higher
than that of the employer attitudes (M= 3.86, SD= 1.445) when asked if the scheduled
date of April 2 8th for the Education Expo was appropriate. The difference between the
two means is statistically significant at the .05 level (t = -2.638, df= 68.196). The mean
of the employer attitudes (M= 4.14, SD= .749) was significantly different that that of the
candidate attitudes (M= 3.41, SD= 1.285) when asked if satisfied with their utilization of
the services provided by the Career and Academic Planning Center. The difference
between the two means is statistically significant at the .05 level (t = 5.213, df= 164.22).
The mean of the employer attitudes (M= 4.61, SD= .593) was significantly higher than
that of the candidate attitudes (M= 3.77, SD= 1.187) when asked if the Education Expo
was well organized. The difference between the two means is statistically significant at
the .05 level (t =6.929, dft 188.96).
There is a significant difference in the mean of the employer attitudes (M= 4.64,
SD= .520) as compared to candidate attitudes (M =4.04, SD =.969) when asked if they
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would recommend the Education Expo to others. The difference between the two means
is statistically significant at the .05 level (t = 4.473, df 221). The mean of the employer
attitudes (M= 4.55, SD= .601) was significantly higher than the candidate attitudes (M=
3.28, SD= 1.256) when asked if the Education Expo was excellent. The difference
between the two means is statistically significant at the .05 level (t = 10.094, df=
195.355).
The mean of the employer attitudes (M= 4.46, SD= .660) was significantly
different that that of the candidate attitudes (M= 2.10, SD= 1.073) when asked if the
lunch provided by the Education Expo was excellent. The difference between the two
means is statistically significant at the .05 level (t = 19.506, df 155.447). The mean of
the employer attitudes (M= 3.21, SD= .780) was significantly higher than that of the
candidate attitudes (M= 2.71, SD= .801) when asked if the shuttle services provided by
the Education Expo were satisfactory. The difference between the two means is
statistically significant at the .05 level (t = 4.13, df= 221).
Research Question 4: What are the impressions of participating employers
regarding the candidates attending the Education Expo at Rowan University?
Overall, 94.6% of the employers rated the quality of participating students as
good or outstanding. Only 39.3% of employers believed the diversity of the candidates
was good or outstanding, nearly 38% believed the diversity of candidates was fair or poor
and 23.2% responded neutral to that statement. Almost 84% of employers agreed that the
interview performance of candidates was good or outstanding. Exactly, 89.3% of
employers stated the likelihood of hiring a Rowan University candidate from the
Education Expo was good or outstanding. Employers rated how competitive Rowan
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University teacher candidates are with candidates at other state institutions and 83.9%
agreed that the statement was good or outstanding.
Research Question 5: What are the impressions of participating candidates
regarding the employers attending the Education Expo at Rowan University?
Overall, 76% of candidates believed the quality of participating employers were
good or outstanding. Only 25.2% rated the geographic representation of the recruiting
school districts as good or outstanding, almost 66% believed the geographic
representation was fair or poor and 9% selected neutral on the statement.
Research Question 6: What are the impressions of participating candidates
regarding their performance at the Education Expo at Rowan University?
Overall, 78.4% of candidates believed that their interview performance was good
or outstanding. However, only 34.1% of candidates rated their degree of confidence in
securing a position with a school district represented at the Education Expo as good or
outstanding while 46.7% rated their degree of confidence as fair or poor and 19.2%
responded neutral to the statement. Almost 86% of candidates felt that their
competitiveness with teacher candidates from other state institutions was good or
outstanding.
Research Question 7: What did employers and candidates report about liking best
and least about the Education Expo at Rowan University?
The inspection of the data for both employer and candidate impressions revealed
the best liked themes to include: organization of the event, scheduled interviews, school
district and candidate pool.
"The Expo was well-organized and candidate pool was good."
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- Anonymous employer.
"Interviewing with potential employers that I wouldn't normally
have chosen to interview with."- Anonymous candidate.
Further inspection of the data for both employer and candidate impressions
revealed the least liked themes to include diversity of candidates/school districts.
"I would have liked to have seen more science candidates."
- Anonymous employer
"'I would prefer more schools from across the state."
- Anonymous candidate
Research Question 8: What recommendations did employers and candidates make
about how to improve the Education Expo at Rowan University?
The inspection of the data for both employer and candidate recommendations
revealed the recommendations to include: longer open period, more candidate
diversity/school diversity, multiple day interviews.
"Allow an open period for chatting with candidate prior to
interviews to make sure you have "scouted" out all possible
candidates."- Anonymous employer
"I would have liked to have seen the expo broken up into 3
days, one for south jersey, one for north jersey and one for
central jersey, that way I wouldn't waste my time with schools
near Rowan when am going home to live with my parents
anyway." Anonymous candidate
Research Question 9: What recommendations did the Coordinator of the
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Education Expo at Rowan University make about the program?
The inspection of the data from the Coordinator recommendations revealed
recommendations to include; communication with the candidates, communication with
colleagues, communication with employers, logistics, more interview opportunities,
organization.
"We always have will have issues the day of the event,
someone decides to not show up, someone missed their
interview and wants to re-schedule it is important to be flexible
and to stay calm. Communication is also important on all
aspects, with the students, with the school districts with my co-
workers it is hard to make sure everyone is where they should
be doing what they should be doing." Lori Block (2006)
Conclusions
The findings revealed positive attitudes of participating employers toward the
services provided by the Education Expo at Rowan University. Results yielded a high
neutral rating of the shuttle services provided by the Education Expo which could be
interpreted that the majority of employers did not use this service. Findings of this study
also revealed positive attitudes of participating candidates toward to services provided by
the Education Expo at Rowan University. Results showed negative attitudes toward the
lunch provided by the Education Expo and a high neutral rating for the shuttle services
provided by the Education Expo. Negative attitudes about the lunch were reported
because the Education did not provide a lunch for the candidates. Neutral attitudes about
the shuttle services were reported because the shuttle service was only used for the
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participating employers.
The findings suggest that both candidates are employers have positive attitudes
regarding eight of the 10 statements about the services provided by the Education Expo.
Statistically significant differences in mean score can be found in eight of the 10
statements. The statements about the lunch yielded a high significant difference because
the Education Expo only provided a lunch for the employers.
Findings of this study report good or outstanding employer impressions of the
participating candidates at the Education Expo. Findings suggest the employers had fair
or poor impressions on the diversity of the participating candidates. Findings also reveal
good or outstanding employer impression on the caliber of the candidate interview
performance as well as how candidates compare to similar candidates at other state
institutions.
Findings of this study report good or outstanding candidate impressions of the
employers at the Education Expo. Findings suggest the candidates had fair or poor
impressions on the geographical representation of participating employers. Findings also
reveal good or outstanding candidate impressions on their interview performance as well
as how they compare to similar candidates at other state institutions. Findings show that
candidates revealed a fair or poor degree of confidence that they would secure a position
with a school district represented at the Education Expo.
The findings revealed that candidates and employers reported the organization of
the event, the scheduled interviews and the school districts or candidate pool as what they
liked best about the Education Expo. This study suggests that both employers and
candidates like the diversity of candidates or school districts least.
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Results from this study suggest that employers and candidates recommend longer
open periods, more candidate diversity, more school diversity, and multiple day
interviews for future improvement.
Results from this study suggest that the Coordinator of the Education Expo
recommends improvements in communication with candidates, colleagues and
employers, logistics, provide more interview opportunities and overall organization of the
event.
After comparing the results with the work of Caffarella (2002), the Education
Expo provides insight into employer and candidate satisfaction, identification of strengths
and needed improvements as well as recommendations for future programs by
participating employers and candidates as well from the Coordinator of the event.
Recommendations for Future Practice
The following recommendations are made for future practice:
1. A lunch for the candidates that attend the Education Expo would help with candidate
satisfaction of the services provided by the Education Expo.
2. An increased shuttle service provided by the Career and Academic Planning Center
would help with employer and candidate satisfaction of the services provided by the
Education Expo.
3. Proactive recruitment of employers from all counties across the state of New Jersey
would help increase the diversity of the geographic representation of the school
districts.
4. Proactive recruitment of an array of students with diverse educational backgrounds
and majors would help with the employer need for a more diverse candidate pool.
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5. An organized longer open session would help with candidate and employer need for
networking all parties in attendance.
6. Multiple days of interviews such as TCNJ's Education Interview Days would help
give candidates more opportunity for interviews and give employers more opportunity
to meet an array of candidates.
7. Provide information to the College of Education on the findings of the Education Expo
as well as information regarding how candidates were perceived by the employers.
8. Remove survey questions regarding major/coordinate major, how candidates learned
about the Expo, as well as questions regarding the shuttle services and lunch provided
by the Expo from the survey.
Recommendations for Future Research
The following recommendations are made for future research:
1. A mixed methods approach to evaluating this program in the future from selected
candidates and employers would be useful.
2. Interviews, focus groups and round table discussions could yield more comprehensive
data.
3. An annual evaluation of the Education Expo a week after the Education Expo to
identify the strengths and weaknesses of the program.
4. Follow up with candidates and employers to see if candidates were invited for further
interviews, offered positions as well as additional feedback.
5. Follow up with organizers and director on how to improve program and showcase
candidates for successful employment.
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Informed Consent Form
I agree to participate in the study entitled, "A Program Assessment Evaluation of the
Impact of the Education Expo at Rowan University" which is being conducted by Lauren
Kontje who is a graduate student in the Higher Education Administration Program at
Rowan University for her master's thesis. I agree that all of my participation is voluntary.
The purpose of this study is to assess the impact that the Teacher Expo held by Rowan
University has to education students and school districts seeking new employees.
I understand that I will be required to answer a survey regarding my satisfaction with the
Education Expo. My participation in the study should not exceed ten minutes.
I understand that my responses to the questionnaire will be anonymous and that the data
collected will be kept confidential. I agree that any information obtained from this study
may be used in any way thought best for publication or education provided that I am in
no way identified and my name is not used.
I understand that there are no physical or psychological risks involved in this study, and
that I am free to withdraw my participation at any time without penalty. I understand that
I do not need to respond to all questions.
I understand that my participation does not imply employment with the state of New
Jersey, Rowan University, the principal investigator, or any other project facilitator.
If I have any questions or problems concerning my participation in this study I may
contact the Principal Investigator, Lauren Kontje at (856) 256-6240 or the Faculty
Sponsor, Dr. Burton Sisco at (856) 256-4500 x. 3717. Thank you in advance for your
participation.
(Signature of Participant) (Date)
(Signature of Investigator) (Date)
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Employer Survey of the Evaluation of Rowan University's Education Expo
This survey is being administered as part of a master's degree research project. While
your participation is voluntary you are not required to complete all of the questions, and
may withdraw your participation at any time herein, your cooperation and participation
are important to the success of the project and greatly appreciated. Ifyou chose to
participate please understand that all responses are strictly confidential and no
personally identifiable information is being requested. Thank you for your participation
in this study.
The purpose of this study is to evaluate Rowan University's Education Expo from
the student and employer perspective, and to get an overall understanding about
what participants feel about the quality of the Education Expo.
Part 1: Background Information
1. What is your gender? (Check one) Male
Female
2. What is your job title? (Check one)
Superintendent
Assistant Superintendent
Board of Education member
Curriculum Coordinator
Principal
Vice-Principal
Human Resources Representative
Teacher
Other, please specify:
3. What county is the school district you work for in? (Please insert county
name)
4. The population I am recruiting for is: (Check all that apply)
Pre-Kindergarten
Elementary (K-5)
Elementary (6-8)
Secondary
Other, please specify:
5. I am looking for candidates with major(s) in: (Check all that apply)
Art
_ Biology
Collaborative Education
Elementary Education
Early Childhood Education
Computer Science
American Studies
Child Drama
Geography
History
Mathematics
Math/Science
Psychology
Reading
Writing Arts
English/Writing
Health and Exercise Science
Health and Exercise Science: Athletic Training
Music
Science
Chemistry
Foreign Language
School Nursing
Sociology
Teacher of the Handicapped
Other, please specify:
Part 2: Evaluation items
The following items reflect statements about the services provided by the Education Expo
and Rowan University's Career and Academic Planning (CAP) Center. Please read the
following statements and respond to them as accurately as possible. The statements are
on a scale from "Strongly Agree" to "Strongly Disagree." Please circle the corresponding
letter that depicts the degree to which you agree/disagree. If you feel neutral or
undecided about the statement please circle (N).
Key:
SA A N D SD
Strongly Strongly
Agree Agree Neutral Disagree Disagree
Strongly Agree Strongly Disagree
1. The facilities of the Education
Expo were of high quality. SA A N D SD
2. I received registration information
about Rowan University's Education
Expo in a timely manner.
3. The scheduled date of April 2 8 th
for the Education Expo was appropriate.
4. Using e-campus recruiter was easy.
5. I am satisfied with my utilization of the
Services provided by the Career and
Academic Planning (CAP) Center.
6. Rowan University's Education Expo
was well organized.
7. I will recommend Rowan University's
Education Expo to others.
8. Rowan University's Education
Expo is excellent.
9. The lunch provided by the Education
Expo was excellent.
10. The shuttle services provided by the
Education Expo was satisfactory.
SA A N D SD
SA A N D SD
SA
SA
SA
SA
SA
SA
SA
A N D SD
A N D SD
A N D SD
A N D SD
A N D SD
A N D SD
A N D SD
Part 3: Specific employer impression of Rowan University's Education Expo
Please read the following questions and respond to them as accurately as possible. The
statements are on a scale from "Outstanding" to "Poor" please circle the corresponding
letter that depicts the degree to which you agree. If you feel neutral or undecided about
the statement please circle (N).
Key:
1 2 3 4 5
Outstanding Good Neutral Fair Poor
Outstanding Poor
1. The quality of participating
students.
1 2 3 4 5
2. The diversity of the candidates.
3. The interview performance of
candidates.
4. The likelihood of hiring a Rowan
University candidate from the
Education Expo.
5. How competitive Rowan University
teacher candidates are with candidates
at other state institutions.
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
Part 4: Open ended questions
Please respond in the space below
1. What did you like best about Rowan University's Education Expo?
2. What did you like least about Rowan University's Education Expo?
3. What recommendations would you make to improve Rowan University's
Education Expo next year?
Student Candidate Survey of the Evaluation of Rowan University's Education Expo
This survey is being administered as part of a master's degree research project. While
your participation is voluntary you are not required to complete all of the questions, and
may withdraw your participation at any time herein, your cooperation and participation
are important to the success of the project and greatly appreciated Ifyou chose to
participate please understand that all responses are strictly confidential and no
personally identifiable information is being requested. Thank you for your participation
in this study.
The purpose of this study is to evaluate Rowan University's Education Expo from
the student and employer perspective, and to get an overall understanding about
what participants feel about the quality of the Education Expo.
Part 1: Background Information
1. What is your gender? (Check one) Male
Female
2. What is your class status? (Check one)
Senior
Graduate
Alumnus
Other, please specify:
3. How old will you be on your next birthday (in years)? (Please insert age)
4. What is the county of your permanent residence? (Please insert county name)
5. What is your anticipated certification (Check all that apply)
_ Elementary Education Cert.
Secondary Education Cert.
K-12 Content Area
Post Baccalaureate
_ Master's Degree
6. What is your major/coordinate major? (Check one)
__Art
___Biology
___Collaborative Education
___Elementary Education
Early Childhood Education
Computer Science
American Studies
Child Drama
Geography
History
Mathematics
Math/Science
Psychology
Reading
Writing Arts
English/Writing
Health and Exercise Science
Health and Exercise Science: Athletic Training
Music
Science
Chemistry
Foreign Language
School Nursing
Sociology
Teacher of the Handicapped
Other, please specify:
7. How did you find out about the Rowan University Education Expo (Check all
that apply)?
Advisor
Alumni
Alumni Website
CAP Center
CAP Center flyer
CAP Center website
CAP Center e-mail
CAP Center, past Education Expo
CAP Center, Senior Seminar
Friend
Flyer
Mail
Professor
Rowan Website
Senior Seminar
Word of mouth
_ Workshop
_ Other, please specify:
Part 2: Evaluation items
The following items reflect statements about the services provided by the Education Expo
and Rowan University's Career and Academic Planning (CAP) Center. Please read the
following statements and respond to them as accurately as possible. The statements are
on a scale from "Strongly Agree" to "Strongly Disagree." Please circle the corresponding
letter that depicts the degree to which you agree/disagree. If you feel neutral or
undecided about the statement please circle (N).
Key:
SA A N D SD
Strongly Strongly
Agree Agree Neutral Disagree Disagree
Strongly Agree Strongly Disagree
1. The facilities of the Education
Expo were of high quality.
2. I received registration information
about Rowan University's Education
Expo in a timely manner.
3. The scheduled date of April 2 8 th
for the Education Expo was appropriate.
4. Using e-campus recruiter was easy.
5. I am satisfied with my utilization of the
Services provided by the Career and
Academic Planning (CAP) Center.
6. Rowan University's Education Expo
was well organized.
7. I will recommend Rowan University's
Education Expo to others.
8. Rowan University's Education
Expo is excellent.
9. The lunch provided by the Education
Expo was excellent.
SA
SA
SA
SA
SA
SA
SA
SA
SA
A N D SD
A N D SD
A N D SD
A N D SD
A N D SD
A N D SD
A N D SD
A N D SD
A N D SD
10. The shuttle services provided by the
Education Expo was satisfactory. SA A N D SD
Part 3: Specific student impression of Rowan University's Education Expo
Please read the following questions and respond to them as accurately as possible. The
statements are on a scale from "Outstanding" to "Poor" please circle the corresponding
letter that depicts the degree to which you agree. If you feel neutral or undecided about
the statement please circle (N).
Key:
1 2 3 4 5
Outstanding Good Neutral Fair Poor
Outstanding Poor
1. The quality of participating 1 2 3 4 5
employers.
2. The geographic representation of
the recruiting school districts. 1 2 3 4 5
3. My interview performance. 1 2 3 4 5
4. The degree of confidence I have
in securing a position with a district
represented at the Education Expo. 1 2 3 4 5
5. I feel I am competitive with
teacher candidates from
other state institutions. 1 2 3 4 5
Part 4: Open ended questions
Please respond in the space below
1. What did you like best about Rowan University's Education Expo?
2. What did you like least about Rowan University's Education Expo?
3. What recommendations would you make to improve Rowan University's
Education Expo next year?
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The following decisions were made regarding what was to be the unit of data
analysis (Sisco, 1981):
1. A phrase or clause will be the basic unit of analysis.
2. Verbiage not considered essential to the phrase or clause will be edited out- e.g.,
articles of speech, possessives, some adjectives, elaborative examples.
3. Where there is a violation of convention syntax in data, it will be corrected.
4. Where there are compound thoughts in a phrase or clause, each unit of thought
will be represented separately (unless one was an elaboration of the other).
5. Where information seems important to add to the statement in order to clarify it in
a context, this information will be added to the unit by parentheses.
The following decisions were made regarding the procedures for categorization of
content units:
1. After several units are listed on a sheet of paper, they will be scanned in order to
determine differences and similarities.
2. From this tentative analysis, logical categories will derive for the units.
3. When additional units of data suggest further categories, they will be added to the
classification scheme.
4. After all units from a particular question responses are thus classified, the
categories are further reduced to broader clusters (collapsing of categories).
5. Frequencies of units in each cluster category are determined and further analysis
steps are undertaken, depending on the nature of the data-i.e., ranking of
categories with verbatim quotes which represent the range of ideas or opinions.
(p.1'77).
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Rowan University Education Expo Assessment Study
Follow-up Interview
1. What is the history of Rowan University's Education Expo?
2. Describe your involvement with the Education Expo?
3. What are the challenges of planning the Education Expo?
4. What trends have you seen with the employers?
5. What trends have you seen with the students?
6. What are the outcomes of Rowan University's Education Expo for employers?
7. What are the outcomes of Rowan University's Education Expo for students?
8. What are you planning to implement next year?
